Introduction
Evidence based practice carries an inherent assumption that all practitioners should be actively involved in applying evidence-based skills. The skills that you, as a practitioner, require range from those needed to undertake research, through asking of questions and identification of relevant research findings to application of research and its implementation in daily practice. In looking at barriers and issues that relate to conducting research, it is helpful to consider the broader relationship between practitioners and the research base. Indeed there may be a direct relationship between factors that influence how much we use research ourselves and how willing we are to undertake it.
Barriers to using research
In identifying barriers to using research within the library and information profession, it has been suggested that such problems stem from a communication and a cultural gap between researchers and practitioners (Genoni et al, 2004) . Practitioners report constraints in time, language barriers, and problems with the physical availability of research outputs due to poor bibliographic control and indexing, compounded by lack of access to databases and full-text journals. As library and information practitioners we need to access not only library and information research, but also the research findings of education, marketing, business, computing and management, thereby adding to problems of access and availability (Winning, 2004) . Poor practitioner use of research has also been attributed to the fact that research skills are not taught well, or not taught at all, in library education programmes, although the evidence on this is inconclusive (Genoni et al, 2004 (Farmer and Williams, 1999 (Last, 1988) . This systematic review was intended to operate at three levels, looking at health professionals in general; lessons specific to health librarians; and lessons that may be transferable to librarians working in other sectors. Our reasons for choosing this topic were drawn from a shared experience of teaching appraisal skills. We therefore shared a mutual interest in understanding whether teaching of these skills was both effective and useful. We were also keen to use the review to examine whether experiences found in different disciplines and sectors were transferable.
I nfrastructure Constrai nts
The first constraint that we as a small team encountered related to the infrastructure within which we were conducting our research. This included such factors as access to databases, access to articles and the demands of both time and our "day jobs".
Access to Databases
Once a review team has formulated an answerable question, their first task is to develop a search strategy, which includes decisions on which databases to search. As has been noted by Law (2005) . (Jenkins, 2004) .
Most LIS abstracts are unstructured and therefore very poor at describing study design and methodology (Booth, 1998 (Golder et al, 2005) .
A further ingredient of the process of synthesis, is the "hierarchy ofevidence" (Evans,2003) 
